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ABSTRACT

As we approach the 150th anniversary of the colonial foundation of Auckland
(1990), we still lack both a general scholarly account and detailed critical
analysis of various aspects of Auckland’s history. So far as education is
concerned, there presently exist some useful published articles on diverse
themes, a number of unpublished theses, many ‘celebratory’ histories of
schools and other educational institutions, and some journalism. This paper
seeks to explore the main characteristics of this established literature, and then
to suggest some themes that seem central to the development of a social
history of Auckland education.

The educational institutions of Auckland might well be cited as proofs of the rapid progress made
by modern colonial communities. Within the memory of the people still living there was no such
place as Auckland, and the whole of the district was the territory of uncivilised natives, yet today it
has a University College, secondary and primary schools, and full participation in the colony’s liberal
system of free and secular education.

Stich was the view of the Cyclopedia of New Zealand in 1902, reporting on the growth of
education in the city and province of Auckland as being ‘of the very greatest interest and
significance in ... relation to modern British colonisation’." In its uncritical tone and its celebration of
the growth and progress of modern schooling, it presaged the large minority of accounts on
education in Auckland. It naturally failed to appreciate the long term significance of two overarching
trends which by the 1980s were to be highly contentious in their implications. The first of these was
the rise of the city, the role and character of education in an urban environment. The second, closely
related process involved the colonisation of Auckland, city and province.

As we approach the 150th anniversary of the colonial foundation of Auckland (1990), we still
lack both a general scholarly account and detailed critical analysis of various aspects of Auckland'’s
history.? So far as education is concerned, there presently exist some useful published articles on
diverse themes, a number of unpublished theses, many ‘celebratory’ histories of schools and other
educational institutions, and some journalism. This paper seeks to explore the main characteristics
of this established literature, and then to suggest some themes that seem central to the
development of a social history of Auckland education.

The historian Michael Katz, writing on the history of education in Massachusetts, makes caustic
reference to what he calls a ‘cloud of sentiment’ around American education, which he feels
historians over the last century have done much to maintain. He attacks the ‘warm and comforting
myth’ of idealism and humanitarian zeal, and points out that ‘most large urban school systems since
the later nineteenth century have been cold, rigid, and somewhat sterile bureaucracies’.> Most work
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on the educational history of Auckland, whether academic or popular, could be described as
contributing to a similar ‘warm and comforting myth’ in this country. lan Cumming’s book on the
Auckland Education Board, still, after more than a quarter of a century, probably the major source of
reference on the history of education in Auckland, is essentially a centenary celebration of an
established institution. Its title, Glorious Enterprise, does much to express the underlying sentiment.
Similarly, K. A. Trembath’s history of Auckland Grammar School, Ad Augusta - again a significant
choice of title - is probably the best and most substantial school history so far produced in Auckland.
But it shares Cumming's view of education, and for that matter the view expressed by the Cyclopedia
Of New Zealand also, as representing progress, consensus, harmony, and the triumph of liberal
values.

According to Trembath there has been a ‘revolution’ in New Zealand education since the
second world war, reflected in the development of Auckland Grammar School: ‘in buildings as in
curriculum, staffing, and teaching techniques, the school reflects developments in the national
system over the last fifteen years.’ The result of all this, Trembath concludes, is the ‘fulfilment of
ambitions’ which had surrounded the founding of the School in 1869: ‘The total fitness of the words,
Per Augusta Ad Augusta, to describe a century of development.” Very little has been published on
education outside the schools, but what there is tends to follow this basic approach. Wynne Colgan’s
book on Auckland Public Library, for example, is another centenary work that suffers from what one
might call the ‘Prize Day syndrome’, conforming to established academic values, entrenched
educational interests, and unexamined liberal assumptions.® And Auckland'’s Historic Schools by Paul
Tritenbach exhibits these tendencies par extellence.”

As one might expect, the summer school jubilee histories and school magazines tend to project
the same image. Slightly more surprising, and disappointing, this would also be true of most
unpublished research theses on education in Auckland. Such theses usually contain useful and often
interesting information about particular institutions, their leaders, and their official aims and ideals,
but little else. Whether we look to D.M. Rae and the Auckland Training College, or to the history of
Dilworth School, or to King’s College, or to Seddon Memorial Technical College, we find an
overwhelming emphasis upon success stories, enlightened leadership, achievement against the
odds.? Interestingly, there is in many cases a mismatch between the character and role of education
as expressed in this kind of academic literature, and the images evoked by journalism. This
discrepancy has become increasingly marked in the past decade as growing numbers of editorials,
reports and features have been devoted to the social problems and conflicts of Auckland. It is
perhaps arguable that such journalism gives a more accurate and realistic picture of education in
Auckland than has been provided by the schools and universities. On the other hand, the view from
the press gallery has shortcomings of its own. It focuses on the sensational and sometimes atypical
event, rarely inquiring in any deep way into the historical processes that have shaped and continue
to shape the city around us. There are some notable exceptions to this rule, especially the Listener
columns of Ranginui Walker over the years, and investigations into such disparate institutions as
Auckland Grammar School and Nga Tapuwae.’ Even so, we should make use of journalistic material,
as indeed of the academic literature, in a critical manner, interrogating it as historical evidence and
seeking at all times to relate it to long-term structural developments and wider social and political
configurations.

This seems true also of two other kinds of source which have so far been little employed. Oral
history can help us to recover the experiences and perspectives of those who have been educated
or have been involved in the system in various. ways, whether as administrators or teachers, parents
or pupils. Primary sources, the records of institutions and individuals, might also be used rather more
than they have been before to discover the aims and interests determining education beneath the
public facade. Careful appraisal of these various types of data can help us to go beyond the usual
‘constitutional’ accounts towards a social history of education in Auckland, concerned with the
changing relationships between education, broadly conceived, and the social and political
processes around it.
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There is some work available that already goes part of the way towards this goal. Margaret
Mutch and J.R. Phillips have given some insight into the social role of education in nineteenth-
century Auckland, developed further by Judith Elphick’s ‘social portrait’ of Auckland in the 1870s™
We have useful theses by John Colquhoun on the Workers’ Educational Association in Auckland and
its purposes of social change, and by Stuart Wallace on the early relationship between Auckland
University College and an indifferent, even hostile, communlty." There is also a most interesting
piece of Levett and Braithwaite that seeks to portray the public library system in the twentieth
century as an Kgent of inequality.'? Garfield Johnson has documented the problems of Hillary
College (originally Otara College) in establishing itself and serving its community, while the work of
Peter Ramsay and his colleagues at Waikato demonstrates some of the reasons for the ‘special
needs’ of schools in Mangere and Otara.'* Recent research by Martin Kealey and William Brown has
suggested ethnographic and spatial approaches to education in Auckland.™ Most impressive of all
in many ways, Hugh Kawharu has drawn attention to the parallel between the alienation of the Ngati
Whatua tribe of Orakei from its land, and its alienation from schooling.” But Much of this research
has never been published, or else is hidden away in relatively obscure journals. Also, such works
have usually not been followed up by more general or long-term analyses: they have been the
contribution either of students in no position to develop their work further, or of established
scholars engaged in a single project. They have tended to work in isolation from each other, in
several different disciplines so that a coherent literature has failed to develop. What we have in fact
is a series of fascinating but frustrating glimpses of what the social history of education in Auckland
might look li.ke. We need now to bring them all together and use them to inform further historical
study. In addition, it may be useful to suggest certain themes around which we may arrange or
organise such work in the future.

In assessing the role of education in the making of modern Auckland, we need to take note of
both continuity and change in the life and character of the city. First of all, continuity - and here we
can see that many of the educational institutions that are familiar landmarks today were established
in the nineteenth century: Auckland Education Board In 1857; Auckland Grammar School, 1869;
Auckland University College, 1883; Auckland Free Public Library in 18800 Equally to the point, the
social character of the city was in some respects Already established in the first half-century of its
growth. From its early years it spread to become a collection of residential areas which strongly
reflected, indeed reinforced 9 social class differences. The area in which people lived gave a good
indication of their station in life. This feature has continued into the twentieth century, made even
more evident by the fact that Auckland in terms of land area has become one of the largest cities in
the world. P. K. Harwood, senior community adviser for Auckland City Council, suggested in 1977
that -

Contrary to the New Zealand egalitarian myth, Auckland has an ever-increasing class system and
this stratification is clearly shown in residential areas - for example in 1971 only 0.4% of the male
working population in Arch Hill/Newton received an income of $6,000 or more compared to 24%
in Kohimarama. More importantly, the power of decision making via elected representatives in
such institutions as the Auckland City Council has been oriented towards the wealthier suburbs.'

Thus it appears that social class in general and social geography in particular, have been important
influences throughout the growth of Auckland. In what ways has this shaped the character and
forms of education? And is it possible to discern whether education itself has tended to reinforce or
to weaken these social patterns? According to W. E. Marsden, in British towns and cities of the late
nineteenth century, ‘Residential segregation became a potent influence on attitudes towards
education and on the nature of the provision of educational fad titles.” Moreover, ‘The ecological
forces which had made residential segregation an intimate part of the process of urban growth were
faithfully reflected and reinforced even by popular educational provision.”"’” But as has been shown
elsewhere, there need be no simple or linear relationship involved here. Schooling has had varied
effects on class and social geography in different situations.'® Education has often been regarded as
both a means of reproducing dominant structures and attitudes, and an arena of social and cultural
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conflict.” In the context of the city, Gerald Grace argues that this implies ‘a continuing ideological
conflict over the contents and structure of the curriculum, the mode of pedagogy and the nature of
social relations within urban schooling.?® The extent to which tins has been true in Auckland has yet
to be explored in any depth. It seems, though, to involve vital issues which need to be addressed if
we are to understand the relationship between education and Auckland society, including
contemporary aspects such as that, in the 1980s,

teachers and pupils in Auckland'’s poorer suburbs face a hard slog when it comes to raising money
for school equipment and trips. Some schools would miss out altogether if it were not for constant
raffles and discos to scrape together money for the basics, while in other parts of Auckland pupils
scramble for a place on $300 week-long ski trips.*’

As well as such aspects of continuity, we can point also to dramatic changes, especially since
the 1940s. Kenneth Cumberland has remarked that The Auckland of today is largely a product of
post-war development.”? It physically derives from the constructions and reconstructions of the last
thirty years or so. Demographic change has profoundly affected all aspects of the city, including
education. The population of Central Auckland grew from 331,940 in 1945, to 514,497 in 1961, to
698,382 in 1971, t0 829,519 in 1981. This growth affected different areas in markedly different ways.
The drift from the countryside to the city left some schools deserted while creating overcrowded
conditions elsewhere. P. Mercer, secretary-manager of Taranaki Education Board, noted in
September, 1966 the growing concern of the Auckland Education Board at the diverse effects of
urban drift: ‘The difficulty is to determine how much maintenance and rebuilding work should be
done. It is becoming difficult to maintain existing transport services ... Many country school rolls,
hitherto stable, have suddenly declined.”® Meanwhile the Education Department’s Regional Office
in Auckland was having to cope with a large increase of pupils which posed ‘considerable problems
in providing sufficient accommodation and adequate facilities’. Such problems were compounded
by the fact that,

Quite apart from the rapid residential development in many parts of Auckland, population in some
areas is actually dropping, while for others p such as the state housing areas, come very large
numbers of post primary pupils for a few years, but then the numbers tend to stabilise and finally
steadily to decrease.?*

In particular, the various attractions of the city led to the large-scale immigration of Maori families
and young people from rural areas, and Pacific Islanders also, who tended to congregate in distinct
parts of the city. In these circumstances we need to reflect not only on the impact of rapid change
upon established structures and ingrained attitudes, but also upon the response of hitherto
dominant groups to a changing and perhaps threatening situation. It is fair to emphasise the
administrative problems created by such changes, and the efforts that have been made to retain
education ns a social service for all. No less significant, even so, are the values and characteristics of
such education, and the interests that it has tended to serve.

In approaching these latter aspects, the central role played by education in the colonisation of
Auckland is surely a key feature. The structures and values of Auckland society have shown a strong
tendency to imitate British, and especially English, antecedents and traditions. Andre Siegfried,
visiting Auckland in the 1890s, emphasised the strong echoes of English life in all areas of Auckland
society:

Were it not for the glitter of the brilliant sunshine, the incomparable clearness of the air, and the
thoroughly colonial aspect of the houses buried among the trees, one might well take it for an
English town ... Good Englishmen as they are, the inhabitants of Auckland never seem to be in a
hurry, and in all circumstances one can see and admire their British calm.?

Education strongly reflected this cultural dependence. As the English socialist Sidney Webb noted,
also in the 1890s: ‘Our general impression of education as shown in Auckland: seedy in appliances,
imitative of old English models in method, honourable and gentlemanly in its spirit but quite
without originality, independence, or modern ideas.”® English values and traditions were used
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explicitly to ‘civilise’ both the general outlook of a rough frontier community, and the Maori tangata
whenua.

Auckland Mechanics’ Institute was a notable attempt to provide ‘useful and entertaining
knowledge” as ‘a steady counteracting force against those pernicious influences to which in o
young colony society is peculiarly exposed'.?® It was based solidly upon the principles of the
Mechanics’ Institute in London,” and its committee was at pains to point out that:

Mechanics Institutes are not only well known to all intellectual communities, but also highly
appreciated and rank among their patrons persons of the highest literary acquirements and
influence in the Parent State and Europe generally. The most prominent among those (living) is
the Lord Brougham and Vaux and (dead) the immortal Birkbeck the founder of Mechanics
Institutes.*°

Russell Stone has recently suggested that the mechanics’ institute in Auckland appealed to the ‘twin
Victorian ideals of respectability and self-improvement’." It was never as popular as its sponsors had
hoped and in 1880 its principal asset, its book collection, was taken over by the new Auckland Free
Public Library. Even so, the ideas that actuated it were to be characteristic of education in the
growing community.

A further purpose of education in Auckland was for it to provide a means of cultural domination.
Sir George Grey as governor established industrial boarding schools under the Education Ordinance
of 1847, according to Judith Nathan, as ‘a way of consolidating Christianity, a means of fostering
Western standards and maintaining racial harmony, and finally as instruments of assimilation’.?? As
conflict developed between the colonists and Maori tribes, the dimension of control became
manifest. Vicesimus Lush, vicar of the parish of Howick, was perhaps unconsciously apt in
commenting on tile situation in 1860, ‘A sad report rife today of 150 settlers surrounded in a
stockade by a thousand Maoris - and in great danger all of being killed. In the midst of all this
inquietude | am contemplating two projects - the enlargement of my Church and the establishment
of a Book Club.” The public library established in Auckland was also intended to be an instrument
of cultural authority. Sir George Grey argued in June 1883 that the library would assist the ‘migration’
of a culture and language:

Speaking different languages, accustomed to different laws, to varied modes of government, but
still all gradually merging into the use of that one familiar tongue - the Anglo-Saxon language -
which is to dominate the world. (Cheers.) This is the population for which we have to provide.
These are the people for whom, and for their children, we are to secure a mode of instruction in
our public institutions, which shall enable this central position of Auckland, and these central
islands of New Zealand, ultimately to flood the Pacific with learning, and to dominate with a just
and righteous supremacy - not of tyranny, but of intellect, over the great extent of islands which
surround us upon every side 3

Schools were to perform a similar function.

Education also provided a means of acquiring a sense of tradition and of culture in this relatively
isolated and newly fashioned community. Auckland Grammar School imitated and interpreted the
practices and ideals of English public and grammar schools to cultivate its own ‘grammar school
tradition’, suited particularly for middle class, male Europeans. J. W. Tibbs, its headmaster for thirty
years, suggested in 1911 that it had become the ‘chief school’ of Auckland ‘where the professional
and businessmen of the future are receiving their education’**> The school’s colonial aspect was
strongly emphasised by the Governor of New Zealand, The Earl of Liverpool, and the Hon. W. H.
Herries as the representative of the Government at the ceremony to lay the foundation-stone of the
new grammar school building at Mountain Road in 1913. According to the Earl of Liverpool:

One of the chief characteristics of the English speaking race was that it carried its institutions with
it to all quarters and all climates of the globe. One of these characteristics was the desire to foster
education, that the youth of the country might become worthy citizens of the great Empire to
which they belonged.
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Herries continued in the same spirit, noting that ‘His Excellency and himself had come from that
greatest school of the Empire - Eton": ‘The Auckland Grammar School was not the old school that
Eton was, but it had as fine traditions, which had been worthily upheld in the past, and which the
boys of the future and the present had to uphold. (Applause.)®® In doing so it also appealed with
rather more success than the old mechanics’ institute to the ideals of ‘respectability’ and ‘self-
improvement’.

An especially clear example of the colonial character of education in Auckland, and the values
it tended to encourage, is n circular for school committees and head teachers prepared by the
Auckland Education Board in June 1897 for Queen Victoria’s Diamond Jubilee (see Appendix 1).
Tuesday 22 June was set aside for the observance of the Jubilee, and a Special Lesson was prescribed
to explain the progress of the British Empire during Victoria’s reign: ‘The Board trusts that every head
teacher will take the opportunity (before the 20" June) to give a special lesson on the lines therein
set forth, and thus to inspire the children with a feeling of loyalty to the Throne, and a sense of the
wonderful growth of the British Empire.”” Less blatant, but arguably just as significant, was a
submission made to the Department of Education by the Auckland Grammar Schools Board in April
1962, seeking the maintenance of ‘specialisation on the academic side in a large city’ (Appendix Il).
The development of co-educational, multilateral ‘secondary education for all' seemed to threaten
the academic and cultural ‘traditions’ constructed by the grammar schools: ‘Our Board is naturally
alive to its responsibility to preserve and enhance this tradition: to allow it to fall into neglect would
be a grave disservice to the community.”® This appears to be an instance of an established interest
group defending the values and structures that it represented, in the face of unpredictable and
undesired change. Both documents, although prepared sixty-five years apart and intended for
different kinds of audience, may be read as manifestations of colonial culture: the first in 1897,
during a phase of expansion. and self-confidence, the second at a time of doubt and challenge.

Detailed analysis of the ideologies embedded in the ‘colonial culture’, and of the processes by
which they were disseminated and accepted among the community, seems an important task for a
social history of Auckland. Equally do we need to gauge and explain the appeal of different kinds of
values and institutions, and the distinctive ways in which they were interpreted to suit the Auckland
context. In general terms, however, this central aspect of Auckland education clearly helps us to
explain several related features. First, it suggests the existence of social and cultural attitudes at a
local and urban level that have at various times come into conflict with what C. E. Beeby has recently
described as the dominant ‘myths u of New Zealand education.* The ‘official’ tradition of education
in New Zealand has emphasized equality and uniformity, and this general tendency has been well
represented by the approach of the Education Department’s Regional Office in Auckland since 1948.
Yet there has been a strong demand, often vociferously expressed, in Auckland for academic
standards and distinctive forms of education. In the 1950s, Henry Cooper of Auckland Grammar
School ‘pleaded for schools to be allowed to develop their own individuality and character’, arguing
that ‘If pupils were not allowed to go to the old established Grammar Schools they would tend to
go to private schools where they could get the education they required.”*® Noel Barclay, chair of the
AGSB, could still insist in 1977 that ‘Our schools offer a particular style of education and some
parents would prefer this for their children. In many cases this preference is so strong that parents
shift their household to within the zone of the school of their choice’.*' It is arguable that
‘bureaucratic centralism’, styled as such by Michael Katz in the context of American education, has
served in the case of New Zealand as an antidote to colonial values most sharply expressed in
Auckland.*? Conversely, the various voluntary. democratic and local bodies based in Auckland have
often tended to seek authority and legitimacy in their colonial educational traditions.

Community attitudes towards education also seem explicable by reference to an enduring
colonial culture. The popularity of established ‘traditions’ in Auckland education is one indication of
this; equally, we can point to a certain suspicion of novelty and change. Both facets were recognised
by C. E. Beeby as director of education when he tried to convince Auckland educational interests of
the need for expansion and adaptation in 1944:
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He fully realised the part tradition played with parents in selecting the school to which their
children should go and he had much sympathy with it. However, in a rapidly expanding city such
as Auckland new schools must be established and if progress were to be made, it was inevitable
that old ties must be partially severed and new ones cemented.®®

It appears that this was not as ‘inevitable’ as Beeby hoped. A quarter of a century later, the Auckland
Star could still note that ‘Establishments like the old city grammar schools have an aura mixed of
merit, tradition and the single sex exclusiveness that rubs off from private schools.** In June 1957
the district senior Inspector for post-primary schools, Alan Thom, remarked: ‘I need hardly point out
that, following on certain “rabble raising’ by the New Zealand Herald, there already exists in
Auckland an emotional potential, which will not require much to set off a campaign “to preserve
unsullied the noble traditions, academic and cultural, of the Grammar Schools”!* That same month,
Thom himself felt obliged to address the issue of ‘tradition’ at a public meeting to explain the need
for a new high school in Mt. Roskill:

Mr Thom went on to say that although parents may be unwilling to send their children to a new
school, preferring, rather the old established school with some tradition and record of scholastic
achievement behind it, nevertheless, the child enrolled at the new school this year would become
a foundation member and would have a full share in creating a tradition.*

Often the result was that new schools would imitate the traditions and customs of the well
established schools in order to win the acceptance of the local community.

In the same vein, one may detect a deep attachment to liberal ideologies of social mobility and
self-improvement through academic success. At the grammar schools in the 1920s and 1930s, the
most popular courses were the academic courses which were supposed to prepare pupils for
professional careers. According to the Grammar School Board in 1929,

It is possible that a number of pupils are sent to the Grammar Schools who are not likely to profit
sufficiently by the kind of education which leads to a career in the higher walks of business or the
professions and who might receive a more suitable kind of education elsewhere. But here a factor
of the utmost Importance intervenes, though usually overlooked, namely the choice of the
parents.*’

This ‘choice’ was doubtless in many cases a pragmatic one, as Hugh Kawharu has pointed out in
relation to the Ngati Whatua community of Orakei: ‘It was this rule-of-thumb pragmatism rather
than enchantment with Pakeha values as such that caused them to see in the acquisition of Pakeha
skills through Pakeha education a hope for their children.”® Even so, it was a commitment shared by
many who were unlikely to reap any personal rewards from the education system. Alison Jones has
documented the hopes and ideals of Pacific Island girls who ‘stay on at school despite their often
relatively poor school attainment, because it represents for them one of the few hopes for social
mobility - even of a limited sort’.** Martin Kealey’s research on pupils at Auckland Grammar School
reveals a conspicuous lack of resentment against the school’s official values and ideals, even among
the ‘meats’ or low-achievers of form 5H:

Although the norms and values of boys in this class were generally incompatible with the school’s
formally-stated goal of academic excellence. the majority of 5H pupils were not in their manner
and attitude overtly “anti” the school. Host had simply ceased to regard scholastic success as a
realistic ambition, and substituted in its place interests and activities that frequently lay outside
the school’s sphere of influence.*

Moreover, new schools and those with relatively poor academic records rarely chose to cast doubt
upon academic criteria, preferring in many cases to seek adjustments to their zones to include more
prosperous residential areas. or to attract more ‘able’ pupils who would improve the school’s
‘reputation’. As Garfield Johnson observed when helping to establish Otara College in the 1960s: ‘It
was vital to the success of the school that it should get a proper cross-section of its community, and,
in order to establish itself in public esteem, this meant as many of the brighter pupils as it could get
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to allow those all-important examination passes three years hence to be achieved, and a record of
successful old pupils to be built up.”’

How much resistance or hostility was harboured against these educational values, their colonial
associations, and the structures they created? This is another issue that deserves detailed research.
There certainly appears to have been little organised opposition, except that it is against the plans
of the university college to lay claim to the old Government House.”?> But evidence of alienation
becomes more substantial from the 1960s onwards. Amid rapid social change and with a growing
population composed of different ethnic and cultural groups, criticism of the dominant norms of
education became more frequent and through going. By 1970, Seddon High School was on one
occasion moved to complain that

Many teachers and school administrators seem pretty oblivious to what is happening. Our
education system is still pretty much geared to inculcating European values. The symptoms of anti-
authority, disregard for property, are still often regarded as a breakdown in school discipline, rather
than an indication that our methods, curriculum content, handling of human beings and value
systems need modification.>®

Violence and increasing conflict within schools and in the wide community were linked, according
to several observers and critics, to alienation from an unsympathetic culture. Thus for example one
youth activities official offered a simple and clear analysis: ‘Lack of success at school
academically/recreationally, therefore Jack of happiness at school led to rejection of authority at an
early age and consequent acceptance of anti-social, anti-establishment attitudes. Expression in
gangs as compensation to fill in idle hours.”* This kind of view was strongly supported by the Maori
educator Ranginui Walker: ‘The education system, established in the last century, has been one of
the most obvious practitioners of institutionalised racism through the exclusion of Maori language
and culture.*

According to Walker p the loss of identity of the ‘new generation of city-born Maoris’ was
‘exacerbated by a school system which is monolingual as well as monocultural’.*® Such evidence
suggests that by the 1970s - 1980s the colonial culture was struggling to assimilate the rising
generation, although it retained strong support in many sections of the community. This, at any rate,
would be the lesson of an explanatory model of Auckland'’s social history that stressed its colonial
traditions and values.

A social history of Auckland education should be able to illuminate the changing relationship
between the town and the countryside, from the scattered population of the province in the
nineteenth century to increasing domination by the conurbation of Auckland in the twentieth.”’ It
will also provide a local test of orthodox perspectives on educational and social history in New
Zealand ns a whole. Equally, we will hopefully find it possible to build up a comparative analysis of
Auckland in relation to other urban centres in New Zealand, Australia and elsewhere, seeking much
greater use of Auckland sources than was achieved by Robert Thornbury in his rather premature
study of a decade ago.”® In one sense, our view of educational history In Auckland should respond
to the ‘darkening vision’ of New Zealand society and politics in the 1970s and 1980s. Thus, as we
extend the account offered by Cumming and others beyond the school and Board and into the
many different aspects of education in all phases of life and society, and update it to include recent
developments, we will at the same time transform our history to embrace conflict as well as
harmony, intractable tensions no less than progress. We will accept that education in Auckland has
probably helped to maintain, and sometimes to intensify, social divisions as well as acting to break
them down. We will concede that the perspectives of disadvantaged groups will not be the same
as, often cannot be reconciled with, those of the ‘successes’ of the system: that the view from Otara
is different to the view from Epsom. On the other hand we should not be blind to the ideologies,
myths and perceptions that have tended more often than not to bind the community together. The
social history of education in Auckland will certainly be ‘of the very greatest interest and significance
in ... relation to modern British colonisation’, though not in quite the way that the Cyclopedia Of
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New Zealand once Imagined. It will also be a vital element in our understanding of the difficult
growth of a national and local identity, and a diverse urban culture.
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Thanks to members of the NZARE Conference at Hamilton, 27-30 November 1986, for their comments on an
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Appendix|

 Civcular lo Schﬁul Commillees and [lead Toachors.

Eovoarion Doanp,
Aucklaud, June 6th, 1807.

The Doard fuvitea the School Coumnittces and llcad Teachers of the Auckleud Educstion
Distriot to join in ocolebrating Tuesoar June 223p ioslant,.a¢ the Day of the Dismond
Jubilos of Heor Most Grucious Majesty Queen Violoris.

It is suggeatod that the arrangemeuts for obsorvance uf the Dey shull bo mede (u such s way
as lo give to the schoul obiliren a persoual shure in the Colebrstion, sand to impress upon their
miods tbe nolioval importance of the occorion.

‘The 8chools throughout thy Educutivn Jlistriot will bg olosed during the week beginning
Monday, June 2lst; and the lollowingtweek will ba oUsorved-as the ususl Alidwinter holiday
(except in those schicole in which other arrangemsents have been alreudy muile in respect of the
AMidwinter holidny).

It is desired that the children of the schoole within essy resch of Aucklond will joiu in the
singing of the National Aothen (under the direction of thbeir tenchers) on Tuesday tho 23ud, at
the hour ond place to bo sppointed by the Commemoralion Commilles of tho Cily ; snd alse that
the Doys of Stundards LY., V., nad VL, will join in tho Proceseion to be arranged by the same
Commilloe. _‘ .

Eoclosed Lerewith is @ copy of u Speciul Lesson which bas beea prepsred by direotion of the
Boord, sotting furth the lending events sud the progress of the Empire during the sixly years
(1437 o 1807). The Doard truels thut every Iead 'l_'r_nt;her will take the oppo.rlyanily.(belon the
20th J;xua) to give o special lesson on the liuce thersin sct forth, and thus to inspire the obildren
with a [eeling of loyally to the Throne, und s seuse of the wol;detlul growlh of the Dritish Empire.

Itie llope.d that the contents of lhie Special Leason moy be suilably insoribed one Cbnrt‘ to be
presorved ss a permanent record iu every sohiool.

The Doard hes hud undor tonuidfrnliou_ﬂrioul‘ -uggcalion_l for tho institution of soine lasling
meworial of tho occasion of the Queen's Dismond Jubiles. The suggeation which moat conimendq
ilsell W Il.m Doard is the institution o.l e * Viotorin ]_)inn_mn;l 8ohularship’® to be ‘eompolud for
aonually by scholars of tho publio schoole; and the ilon;d hopes evon to bo In a position lo muke
some defluilo proposal ou this subject.

The co-operalion of Commillees and Teuchers is dclir_ud in giving eflect to Lhe suggestions.

oot forlh in thia Cin.:ul-'r.
Dy Order of the Doard, . -

1f‘ll‘i’(llﬁ‘l'l' E. RICE,
Becrotary. -
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NOTES. from which malarinl may be seiscted for s Lesson showing the
progress of the Emplire since the accession of Her Most Greclous Mejensty

Queen Victoria.

LEADING FEATURES OF TIE REIGH,

£, Itnpid growth of the Colovics nnd Lerritorinl expausion of the Empire.

The aeen of the Emplre bas been Inorenend by lwe AFRIOA.—10 in In thiz Tonlivent that the owat
warked torrilorinl erpanclen bae tnken placs.
v,
ABIA.—Translor of a Intge portive of Inidia fraom Natal, Be. East Altias, Br. Contral f"'“'
I ' - Jlanutoland, Meghuenaland, Higer Frotse-
the Eent Inidia Co. tv the Cruwn, and enboe- torate. and Tthodesls.
auant serquisitive of wew tarriteey.

aud o quarter millione of square miles.

s ﬁUUTRRL&EIA —Fiji lelande, Mr. How Owines.
Woug:Rowirenied by Chten: Forther oxplorntivn of comel Hlao and nl'

Couqueei of Upper Durma. : Interior of Awetralia.

N.13.—~Trndo of Tolonles Inervesed sight-foid from 1837 to 1AVI.
3. Iinmense growth of Pritish Commarce aud_inorenss of the nationnl wealth.
N t - ve e @ i & . %

+ Tolal lhmlu of _Unui Debteln Incroaand ceveniold. -
., Teado pre hond lu- 1040, .£0 do.g In 9088, I!O Ba.
Por-l-lfo- norenced by thistees millicwe. A

3. lmpotlnnl discoveries and luventions, nnd uomeqm-u! Jonlopmont of the lppluul

eoiences.
Flectrlo Talograph. . Tnereased application of stvam iv mavviacinres,
Photogrephy. Applieation of slontriclty to lighting ond te wmolios,
_ Bpestrosenpe. - " Yederground rellwaye avd oubmnrine tnnnele.
Telephone. . : " frow oteam-ships nod sarew yrnlnllon .
Establishmoot of vasl nllwny eyutemo. : Brom in-ld;n -lul |arg' .My eonh

§. Educofion pinoed within the rench of sil by !ho eslnlnlmlunenl vl . nnlwnnl syelem.

Averege allandanee In 1999 at eohools’ tmln i
Innpeotiv In Ureat Dritain wnd lrelawd clone wee tr- ; ’
worde ol Bro end a hall milllone.

6. Foundntion of froe librorien and museume. }
8. Extension of the franchise throughout the Eﬁplc’e-
7. Establishmont ol hospitals nud other benevolent ivetituliovs.

8. @preod of Lhe Englieh langungs.

0. Growth of the National Spirit tonding towards the Fedarutlon of tke
Emplre.
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NOTABLE EVENTS OF THE REIGHN.

1839, —Establishment ol Poany Costl. 1868.—Allantie Oable laid,

1840.—Souversigntly of N.Z. seded to OQreat Nritals. 1867.—Seecond Relorm Nill.
* 1818.—Nepeal of the Corn JLamws. 1069.—Bnos Ouoal opened.

1831.—Qreat Exhilition. : 1870.—Edecntion Aal

1834.—Crinioan War. 1883, —Third Jlelnrm Bill.

1837.—Indiam Mutiny, 1887.~-Jubllee of the Queran’s Nelgn.

1838, —Souvereigaty of Indla assumad by the Crown. " 1091.—Dlamond Jubiles of the Gueeas Relgu.
1864.—Formation of the Ceandian Dumiaien.

 Reasons why the oooasion of the Diamond Jubilee should be specially observed :

1; The private and domestic virtuss of the Queen have purifled and elevated
soclety at large, and the vast Influence which she possesses has always been
used for the good of her psopls. ) .

2. The Queen, easthe Head of the Stats, Is the representativeol tharights and
libertles of her subje'cu; and, tlierefore, In honouring her we pay our tribute to
that love of [reedom which has made our nation great. '

-3, The perlod covered by sthé Quesn’s reign Is one of unpearaileled pros-
perity in the history of the Emplre, and it ls therefore fit that the ccceslon of her
Diamond Jubilea should be marked by a/great national thenksglving.

GOD SAVE THE QUEREN I

1. Qod seve sur gracious Quees, 2. 0 loed our O, arse.

Leng live our noble Quesn, BSeatler hor smoumles,

0Ood save the Quesnt ) Aod wmeke them falls
Bend hor vieterious, ! Conlound their pulitine g

Meppy sed glorlove, Fruetrate thelr knavieh tilche;

Loog to relgn over ue, Oa Thea our hopos we fix:

Ood save the Queea. Qod save we all.

3, Thy sholeool glits I store
0Oa ber be plesssd le poury
. Toug may she reign
May she defond our laws,
Aod ever glve ue cause
To sing with heart and volco,

Uod save the Qneen.




80

G. MCCULLOCH

Appendix Il

Grammar Sohools' Board in April, 1962. .

1.

AUCKLAND ORAMMAR SCHOOLS' BOARD OF GOVERIIORS
IHE ROLE UF OUR FOUR GRAIMAR SCHQOLS

r * e -
A submission mnde to the Dopnrtment of Edugation by the Aucklend

"

THE NEED FOR A ME-APFRAISAL. )

The rapid development of secondery educatiom in the Auckland distriot’
eontinues unnbatad, and the Board believes that at the prasent juneturey .
particularlytin view of changing pattarns of teohnioal sducation, an .
assessmant of the premsnt and future role of our schools will be bapeficial -
both to ourselves and the sducation authorities. SR,

"Diveraity within unity’ We have no quarrel with the general
developmant of N.Z. ochoolo, which have amny commendnablae featurss, but are”
gonaerned to draw attention to the fmot thmt with a pattern of uniformity
such as we have in N.3. it ig enoential for thers te be soms real diversity, .
{f the health of the rhole oystem is to be maintained. In thie way the '
educational pattern mhould roflect the prevailing temper of the community
(or perhapas give it n lead) and thers can be no doubt that, rhile lew
Zanlandars are conncious of the benefite of "The Welfnre Stata" they are also/
becoming aware of the danger of a deoline in individunliom and in frendom’

‘dteelf. Of courme, saxtroemom of diversity are ms muoch to be daplored ne

extraman of uniformity, but it may wall be thought that N.Z. etands in danges
of the latter mores than of ths former, sducationally nnd in other spheres, -
We believe therefore that a pabtarn of "divarsity within unity"” sbould be
nimnd at, and that our four schools have a particular role to fulfil in

"enpuring this diversity within our metropolitan area.

; The Board notes wlth strong approvel the commant of the Pont-Primary,’
Teachers' Associntion in ite wubmisnion to the Comminslon on Education
(gummarinsd in P.P.T.A. Journal, April 1962, p. 8) "P.P.T.A. snecke rasl
'diveroity in the kinde of schoole available for parsnts to ohocse, and aneks
a bolder apirit of enquiry and experimentation in the schooln. We mre by

no weans convinced that the pattern of schools most suited te H.Z. oconditionn .
hae baon amtmblished." v %

Oversemn precedents. Auckland fs alrendy by far the largeet urban
area in M.Z. and =11l presumably sontinue to outmtrip the eouthsrn cities in
growth of population. _ For, thie remson, while we should pay due regrrd to
our relations with“the reet!ef N.Z., it is logleal that we ahould be looking
inersasingly towerde overseas citiss of comparmble mize, whoes edvoational -
‘patterns hnve developed over a much larger span of years, Sydney and
Melbourne 'and the other Australimn eapitals; the mnjor clties of Oreat
Pritain and also the U.9.A. hnve much to tesach us here (our two Hemdmasters

‘have galned a large store of experlence in this regard from their recent

‘world tour) and our PBoard fosls the time ie ripe for moms fresh thinking
about the pattern in Auvokland. 4, T )

BPECIALISATION IN METROPOLITAN AREAS.

We submit that it is in the beat inktereetm of the whole community
that groater sducational divarsity should davelop here. The majordty of
echools will probably continue to bs of the multi-lateral and co-educational
type, all of which enan tnks root in their arsno -and fonter their omn
traditions. There must aloo clearly be strong davelopment in techeical
adusation, nnd racently announced changem indicate that the avthorities
are fully aware of thlej the pressure of needs in our patlonal eochomy
and of intarnational competition have brought about a more realistic
atmosphere in thies branch of evducation.

gt

“The Bonrd le couvinced thnt st least me strong a cnoe can be made for

“ ppooinlisation on tho academio olds in a large city. Our schools have for
. a vgry long time boen msroointed with & predominantly acadomlo odueation,

and 4n the midet of public concern aboul technologiets and skdlled
tradesmen 4t muot not be forgottem that the "products”" of academie schoole
w41l be 4n sver granter demand - in the profesalons, particulerly the
Univernitiss and sscondary schoole, mnd at the executive levels im
Uovernmant Service and in mscience, cowwerce and industry. Here our Ormnmar
Bohools can plny m major part., It would be possible to argue for a emall
number of wchoolo which wers almoet complotely of .the “IQ" type, in whioh
places wers won by ocompetitive exemindtion {there i@ an exmmple in Eydney,
to go no further) and this way well be sventually desirmble. But wmost
sducationints would no doubt conolder that at the moment this wowld be toe
violent a departure frem our H.Z. pattern.
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Our own schools,-while having an academio:biss of thd  traditional type,
also provide a satisfactory education for a number of, lese academie pupils,
But haas the time not come te strengthen further their academioc tradition
and to have, may, two strong technical schools to oreate anm over-all

balance in the inner eity area?

It ie interesting to note that in his important eurvey "The Post-
Primary Curriculum! (1958) Dr. Besby recognises implicitly the principle of
spsclalisation in adhools of the city areas. We believe this must be
pnunciitod clearly, because the pressures are likely to be im the other
direction 1i.e. to make the Orammar Schools conform gradually more and more
to the local and multi-lateral pattern. We feel strongly that their
history makes this unrnalistic and that their distinotive contribution
mnkes such a change unnecessary and undesirable.

RELATION TO PRIVATE SCHOOLS.

In Auckland the private and Church echoole have always been an
educational farce to.be reckonod with, and their number and influence has
greatly lncreased in. the last ten yeare. There are hundreds of parents who,
wanting the beat available education for their children, svery year weigh
up tho merits of these schools against the merite of the State schoolse,
either a local school or, in many caees, one of the Gremmar echoole with
which they themselves have mome linke. Our Board believes it le abaoclutely
eosential to the general health of our secondary eystem that the leading
State schoola should not merely keep pace with the best of the private and
Church schools, but keep ahead of them. If this does not happen, we may
bs sure that more and more good educational material (not only in the
intellectual esenese, but good "mll-rounders") will be asnt by conaclentious
parents to these schools, often at coneiderable eacrifice, and that they
will expand snd multiply to meet the need. If these pupils are lost to

.-usy 4t ia highly unlikely that any other Stats school will hold them.

: .The result would be a "two tier™ amystem, socielly and to an inoreesing
extent educationally, and this would be very undesirable. It is well-
known that the etaffl of the leading non-State schools are very anxious that
the major State schools should maintain mnd lncremce theldr strength. It

is a case of mutusl need between the two types of school, and the reoculting
‘atimulus to oduontinn and the whole community ie profound, We put these
!pointe forward not ss'theory but as uomu-nt on tho situation as it is here’
and now. . 1 (X

THE PRINCIPLE OF THE PAREMTS' CHOQICE.

The Board bellevas this principle must never 'be lost sight of, ‘It is .

recognined as fundemontal by Dr. Beeby in the above mentioned report:
“Within the State mystenm every child whatevar hlo ability i1s free to go to
the post-primary school of his parents' choloe, subject only to zoning
restrictions in cdertain aress'(p.1) Tho zoning scheme is therefore clearly
recognised as an anomaly, and thie matter muat continue to engage the
earneect attention of local educationml authorities. If it be urged that
our Board initiated zoning in Auckland, we would point out that this was
inevitable because our Schools were the only ones originally involved,
and that the scheme was much more clastic then than now, and therefore
caused lese hardship. Each year many hundreds of Auckland parenmts apply
unasucceoafully to have theds¥ children enrolled at vur four schools. Theee
applications are mads entirély on their own initiativej it is not in
response to any canvessing [for support.

Our Board sppreciates what has alreandy beesn domne, but it is
disquisting to note that wheroas a few years ago zoning in the Aucklend area
wns regarded as a temporary expedient, it 1o now taken ss virtually
permanent. We are awsre, of course, of the great difficulty of this
problem, and are glad to be assured that the Department rocognines the
basio prinociple e.g. in the ocircular "Poet-primary anrolments in the Auckland
urban area" (AK.5037/300/7/61) 4t is stated (p.2) "boundariss are puggested
which will permit tho greatest poessible elasticity in enrolments, that is
to say, those which will allow as many of the pupils as possible to enrol
at aohoolu out-aside thnir own areas, whare thare ie good reason for doing
so.'
‘Comment on"Broad Principles” Fivo ‘guiding principles for control
of onrolments are loid down in the same circular (pp.1-2). Wo submit
that thess niust continunlly be related to the fundamentnl prinoiple of the
parenta’ cholae,.and whore poansible; revised in the light of it.
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The following detailed comments mre offersd = .

{(a) No. 1 conoernm "the right of every pupil to onrol st the mchpol
naareast to hio home." Convanlent and commendable’ thotgh this may be in
many ways, it cannot be allowed over-riding authority. - Tlis Taneone for
an out-of-zone pupll attending & certain sohool may be and often are-
altognther stronger than thowe of a pupil nearby. Thin argument hme
opecial force in the case of our Urammar Schools, where both the phyefoal
shape of a zone and its character have changod very materially.

(b) Travelling. Wo suggont that there hee bnen mome lack of
roaliem in officiel thinking on this Llssus. Rlthough there are probleme
involved, travelling ims not an vomitigated evil. Many of us oan look
bnek without ragrel on school-dnys when we walksd or oycled or travelled !
by public transport over coneslderable dietances; perhaps the physleal eoffort
of ranching one'n school itmelf provides a etimulus end & aenne of mppreciat-
ion of what in offerand thare. At nll events thorn are mtill thousands of
Auckland children who travel a longish way to Church and private schoole
every day, and in both etmate and private ochoolrs overeess thie 1s weunlly
tnken am A matter of sourse. In the case of our echools, thers are very
mnny parents who, grant or no grant, would gladly arrange for thelr
children to travel LIf they could bs enrolled. Surely it ia not unr!nocnabl'
thnt mome other chlldren whould be asksd to travel {probably only m moderate
diotance) to & school out of their zone, particulariy Al our Sohools are ¢
not apecimlly auitad to thelr needn? (We take it thnt the Dapartment hanm’
alrondy accepted thie principle in the intended arrangements for puplle or'
8sddon Technieal College to travel out to tha new oite at Meola Road:)

(c) Principle No. 3 mtates "every echool hae an ohligation to
continua to provids courmes which the community has come to expect it to -.
offer." This concerne our Schools directly; we belisve strongly that over
tha years Auckiand hns come to expesct a predominantly academic and long-
torm training in our schoole, o setting of the acndemic stnndard as it w-r'.
and continues to tnke & Justiflabls.pride in our wuccess in thls regnrd,

- Thie providos ma Atrong Sncentive for mdvance in thia direction,

INE DISTINCIIVE CUARACIER OF OUR SCHOOLS! L :

The academic tradition has already bean streesed} but there is wore:
Anvolved then thia. The hietory of our schoolm, which ie long by N.Z.
standarde, 1s interwoven in a uwnique way with the bletory of our olty and
province, and indeed our nation. Qur Board is anturally alive to ite
reeponnibility to preserve and enhance this tradition: te allow it to fall
'1nto neglect would be a grave’ dianorviet to tho community.

Domidas thie, we are conucluu- that our Orammar Schoole have nequirtd
a particular ethos similar to the great Crammnr Schools overseas, but aleo !
with 8 N.2., flavour. While obesorbing what im worthwhile in reoent thought
they have long beenm msmooiated with the best of tradition methods in ;
educmtion. Their discipline; asosooiated partly with tbeir eingle-sex
choractor, is also distinctive (mome educntioniets are fond of dubbing in
Yauthoritorian"l) ‘And on a morn practical level, they have never attempted
‘to serve their local orens with physicel amenities and with a large array
of night olesess, mo 1s the case with more recent schoola. Ho judgement
ie beling preeed on thie "community effort”, but the Grammar Bchoole bave
not developed along this line} they hnve had other pre-occcupatione.

It should always be kept in mind that = coéntry 8 vducational system,
as a whole is judged. by ite beet mchools nnd itws best pruductc rather thnn
by some hypothetical average.

RELATION TO OTHER AUCKLAND STATE SCHOOLS:

Quyr Board is of course eware that aducational muthorities have to
look At the over-all picture in any district, and that any modification of;
the role of mnjor city schools must bn monsidered at lemst in part in ite
relation to the other schools in the “perimoter” arem. It may be (eared
thnt the repercuseoions on thease schoole could be conmiderable. Qur rcylr
to this would be to point out that "Oreanter Auckland" is already of
- snormous #ize both in termn of population and of physiceal apread, and tha?

the shops of fita-oldest schoole near the contre of the eity will lees und
leom affect the genernl development olmewhers, a8 ite size Increnses.
Evon 1{ our 8chools chongaed to tho complete "IQ" type after the U,K. and
Sydnny pattern, this would by no means remove all the academic: talont
‘ amongst the 29,000 pupile who are on the rolle of the socondary sochoale
am"ln this dintriut.,

0=
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But thia is not in fact contsmplated. What 1e.scught is eomething lese
extreme; namely the fuller and more efficlent uee of the mcademic resources
of our major metropolitan.schools. We submit that to make them “special
cases" in a more marked way is realistio educationally, and does not
necessarily.militate against the success of the other multi-lateral schoole.
(Our annual intnkes are already smaller than a number of these). Each

type must succeed in ite own fleld, and thus exhibit diversity wmithin a

larger educational unity.

RECOMMENDATIONS: (&) GOeneral. The Board, for the ressons outlined
above, requests the Dapartment to agree to a new policy with regard to the
role and composition of our four Schools, and recommends that thie be
implemented for 1963 by allowing = considerably larger intake ol out-of-
zone pupils, and (recognising the wisdom of keeping the school rolles at
about their present figure) reducing the intake from the Schools’ zonee to
A corresponding degres. Taking the present proportion me ranging between
one fifth and ons eixth of out-of. zone pupiles, we recommend increasee as
indicated in (b) below.

It is recognised that this will mean the oxercise of conslderable
discretionary powers by the four Principals, but we are sure that in this
matter they demerve ths full confidence of both the Board and the Department,

(v) Individual Schools.

Auckland Orammar School.

The Board believes that the cutstanding academic standarde of this
School desserve not only the commendation of the authorities, but epecial
sttention as an ideal situation for edugational experiment particularly at
the senior levels. In 1961 49% of all lesvers had U.E. or better, 25% had
.S.C. or better) and in the solences, to teke the most obvious case, the
numbare of boys studying Chemistry, Phyeice and Blology in the Upper and
Lower Sixth Forms were 159, 162 and 70 respectively. This ‘must surely be
without parallel in N.Z. end provides very etrong grounds for the recommend-
ations of the 'Hendmaster, that the new parmanent class-room block should
inolude, a. lsoture theatre (for 120-150 pupile) a laoguage laboratery, an
Madvanced-flexible'" ‘ecience lmbormtory, and a television viewing room - all

incorporating successful developments overseas. - Perhapa sven more lsmportant

is the need for Amprovement in the senlor staffing.poeition,.to.attract men
of high calibre for Sixth Form:-work of these proportions.

Because of .the relatively aentral position of A.G.8., we belleve
vigilance will he necessary during the coming developments in technical
education. In 1960 and 1961 a trend became psrceptible whereby numbers of
in-zone pupils who would normally apply to a Technical College for a trades’
course enrolled at A.0.S. (this was 1llustrated by the discrepancy betwsen
the predicted in-zone figures from the Department and the motual snrolmentes).
Thie ie far from ideal olther [or the boys or the school, and underlines the
nead for-discretionary powers for principale in handling in-zons mpplications.

The enrolment figures es at 3rd October 1961 showed that out of 217
applicetions from outside the zone only 53 could be mccepted, the total
enrolments being 262. The Board recommends, to assiest ue in fulfilling
our aims for the School, that the number be raised to 100 1i.e. 40% of an
‘expacted averege intake of 250 pupils. ’

Hount Albert Orammar School.-

This echool has aleso d-vclop-ﬂ along dimtinctive linea, and hne a
slightly wider variety of courases. Out of the nnnual intake of B new Forms,
5 are Academioc with 1 each of Commarclel, Technical and Agriocultural. There
hos been a uniformly high standard of performance through all the School's
courses i.,e. exceallent raosults at the higher academic levels, and a pass
rate in School Certificate im the minor courses which compare .more than
favourably with that of the Technical Schools. This may be attributed to
the stimulus glven to short-course pupils by their membership of a School
which 1s devoted predominantly to loung-course work.

. One way howdver in which the MHeadmaster is handicapped in filling these
extra courses with the bost pupil materisl arises from the high preference
given to Ln-zon-'onrolm-ntu.l.;- 50 boys enrol for the Teohnienl course,

and 12 only for Agriculture, so that some very desirable entrants for
Agriculturs from outside the zone have td be turned down, mand the 15 aurplus
Technical boys are diverted into the Agricultural course, which is therefore
only imperfoctly fulfilling ite true function.
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" with A.0.8., the lendmietrsss reports that in 19

G. MCCULLOCH

To reatify this poaeition, and [urther develop the acedemia enur!ta?
the Board therafore recommends the same new figurv as for A.0.§, 1. '1m{
out-of-zone pupile out of an average intaks of o. 270 puplls. o

‘Epsom Oirle' Grammar School. v )

At thie School it ie moll known that conolestently good agadesmio-
standardn hpve been amsintnined over many yeare, Iin mpite of great probluun

“in partioular school buildings which have only slowly becoms mnytbing? llkn
adequate, ‘and-the staffing difficulties that have attended even the best :

of girle' schools in recont years. Beeliden thie Epoom has not come vory.
well out of recent chonges iu zoning, anm & reauvlt of which the ares on’
which ‘the School draws is rnthor unneatural geograpbically (going as Iar, noot{
88 the W. alde of Dominion Rd., for inetanca).

The Board, while rocognieing the reluctance of the Department to
disturb boundariee again, bhelieves that changes ought to bev mads to give
Epaom m more natural and equiteble zons vis-h-vie tho eurrounding ochoolo"
It should not be forgotten also that beomuss of its positlon the Bchool’has-
to conpete with private aud Church schools in a wny that other State girlﬂ
achocles do not, and that the argumente in our submiesion for etrengthening
the, School to meet thie challenge clwarly apply. Furthar, the Board doss
not bolieve that any extension of cowrses at E.0.0.5, ie eslled for. ' The
demand for the academioc ocourses .already offered continuee ta be very grat\-

We recommond the sama proportion of out- of-zone enrolments s in thy
boys' Schools above 1.e. 40% out uf an Ayerage intake of 270 - 280 pupiln.-

Auckland Oirle' Orammar School-

The Board hese left thio School until last becaums = apeciel
recommendntion is beling made, Auckland Oirlus' hee & proud history golng*
back to its origine as the Girle' Nigh Bchool in 1877, a tradition which™
it joalounly guards. florevar, we are econvinoed that no mchool in the -~ .
whols area hae had such & struggle to preserve its dietinctive sharacter, -
with Lhe multiplying of Auckland echoole. Thie hae arisen chielly through’
ite ocentral pomition. A1l the general points of our submission apply hege
with great sogency, end in particular 4t im pointed out that the School’e
zone in ite steady diminution both in size and in quality over the jenro hnel

“now mrde A.0.0, S. an extreme case, whioch in our viaw cmlle for atrong

remedial sotlon. (There 1s no other elngle-eex girle’ echool of the Urammag’,
type which can serve the west elde of Auckland in partieuiar).

“"Although ita acadeomic troditione and etrength have heen comparamble .

gz only mbout 10% of the.
Behool 16 composed of Sixth Form pupils f1.e. leee than Epsom, lees nlec then
several of the nowor multi-lateral schools. And whersas of the in-zome !
pupiles nearly a third hove defected by the Fifth Form, and only 20% of the>
reamaindet stay on to the Sixth, nearly 50% of the out-of-zone Fifth Fornarl
do so. For a School which is geared towards long-tarm mcademie courses. '
this 18 a sorious poslition. Lese than A third of. the out-of-zone

.applicationa which are etill made in large numbers cam at prosent be .
"accapted. (On the girle' eide there Jersistsm a otrong demand for tha singla~

sex school, and we believe 1t f& stiil atrong, though lees -voenl, in the’
cane of the boys' Schoole). 1In the Parent Teachar Asmocintion of A.0.0.8,.
it 18 notable that thres quarters of tho nupport comsa from homes outnide

“the zone. *

With regard to the projectod changes in technical schools, we beliov.
that this School will noed protection agrinnt the repercussions of the

‘move of Seddon Memoriml Technical Collsge to the Meola Moad site, and are;

eon[lﬂnnt that the Department is aleo aware of this,

The liegdmistrese informs ue that en annual inteke of at lesst 300
prupile (for 6 Academic Forme, 2 Commarcial, 7 Goneral) »ill be mecomsary
to rebuild the Sixth Forms to thelr proper levels, mnd the Board recommends’
that two-thirde of thie number bs admitted froor outside the present zone...
In this way the School's central location can again be turned imto an anget
and only .thues can it be fully reahobilitated and fulfil the most valueble :
rble it has traditionally pleyed 1n our city.
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